Introduction
The English language, introduced into Nigeria in the colonial period, is now recognized as a world language: it is one of the most prominent languages used for international politics, trade, sports, and social purposes. The English language now performs international functions as it helps link the multilingual societies of Africa with the wider world. It may also open the door to high technology, science, trade, and diplomacy. In Nigeria, English is the official language used to conduct legislative, executive, and judicial functions at the three levels of government: local, state, and federal. English has been retained for this purpose as a short-term measure so as to contribute to political stability in the country because it is believed that the choice of one of the indigenous languages might create potentially intractable problems: for the purpose of carrying out official functions, it is felt that a language like English-not associated with any specific group-may neutralize this fear.
It is regrettable that in spite of the importance of English in Nigerian society and in the curricula of primary, secondary, and tertiary institutions in Nigeria, millions of students fail to learn the language; the statistics for student results on English language external examinations between 2000 and 2003 are shown in Appendix A. Poor performance by students of English has been a source of concern for all stakeholders in the educational sector: plainly it is attributable to many factors, including but not restricted to lack of teaching materials, ineffective teaching techniques, and poorly qualified teachers. In particular, teacher weakness can be observed in terms of both content knowledge and content delivery. This article focuses on motivational activities in content delivery.
Motivation, the impetus to create and sustain intentions and goal-seeking acts (Ames, 1992) , is important in the teaching-learning context because it determines the extent of learners' active involvement in and attitude to learning. In Nigeria, English language learners, especially at the secondary school level, are often cut off from motivational activities of the sort discussed in this article due to teachers' general belief that at this stage learners no longer benefit from such activities. This belief needs to be objectively examined.
Statement of the Problem
Motivation occupies a central position in second/foreign language learning. The motivational value of language-classroom activities such as charts, art projects, drama, riddles, games, songs, and stories has been recognized, especially in developed countries. These activities, which help to alleviate the drudgery of drill and practice, motivate learners and ultimately contribute to success in learning tasks. However, in Nigeria, senior secondary school students in particular continue to perform poorly in their English language classes. Could this in part be due to a dearth of effective motivational cues at this level of English language learning?
Purpose of the Study
It is assumed that senior secondary school students in Nigeria do not perform well in English at least partly because they lack the appropriate motivation that could help them develop goal-directed movements, which in turn might lead to improved success in English language learning tasks. The study aims to explore how word games and culturally relevant instructional activities such as songs and stories could be used in motivating these stu-dents in English language learning tasks, thereby improving their performance in the subject. Specifically, the study will: 1. provide empirical evidence for the relationship between senior secondary school students' motivational level and their performance in English; 2. assess the effect of word games and culturally relevant instructional activities like songs and stories on senior secondary school students' motivation in English; 3. measure the extent to which the selected activities influence these students' performance in English language; and 4. compare the effect of these activities on male and female senior secondary school students. Consequently, the following research questions are asked: 1. How does the present motivational level of senior secondary school students' affect their performance in English? 2. Do word games and culturally relevant activities such as songs and stories build motivation in these students? 3. Do word games, songs, and stories influence their performance in English? 4. Do the selected instructional activities equally influence both male and female senior secondary school students' motivational levels?
Research Hypotheses
1. There is no significant relationship between senior secondary school students' present motivational level and their performance in English language. 2. There is no significant difference in the motivational level in English language of those taught through word games, songs, and stories and those taught without them. 3. There is no significant difference in the post-treatment performance in English language of those taught through word games, songs, and stories and those taught without them. 4. There is no significant difference between the post-treatment motivational levels of male and female senior secondary school students in English language.
Theoretical Framework
The theoretical framework for this study is based on the work of Maslow (1954) , whose concept of motivation centers around the satisfaction of basic needs such as those for food, shelter, love, and the maintenance of positive self-esteem. Individuals differ in the degree of importance they attach to each of such needs: some need continual reaffirmation that they are loved or appreciated; others have a greater need for physical comfort and security.
The importance of Maslow's (1954) theory lies in the relationship between deficiency needs and growth needs. Students who are hungry or who are in physical danger will have little psychological energy to put into learning. Schools and government agencies recognize that if students' basic needs are not met, learning will suffer. The most important deficiency needs, however, may be those for love and self-esteem. Students who feel that they are not loved or that they are not capable of being loved are unlikely to have a strong motivation to achieve higher-level growth objectives such as the search for knowledge and understanding for their own sake or creativity and openness to new ideas that are characteristic of self-actualization. This perspective suggests that students who are unsure of how well they are loved or of their capability to attract love will tend to make the safe choice: that is, they will go with the crowd, study for the test without interest in learning the ideas, and write a predictable but uncreative essay. Thus teachers who can put students at ease and make them feel accepted and respected as individuals would seem more likely (in Maslow's view) to help them become eager to learn for the sake of learning and willing to risk being creative and open to new ideas. The learning theory of motivation proposed by Maslow (with its focus on needs satisfaction as a way of motivating learners) is highly applicable to this study. Learners' ultimate learning needs are paramount for any teacher who looks for a means to put students at ease so as to obtain maximum participation and understanding from them.
Motivating Students in the English Language Classroom
More specifically, students' motivation refers to their willingness, need, desire, and compulsion to participate and be successful in the learning process (Bomia et al., 1997) . According to Brophy (1986) , motivation to learn is a competence acquired through general experience, but stimulated most directly through modeling, communication of expectations, and direct instruction or socialization by significant others, especially parents and teachers. And developmental changes comprise one more strand in the motivational web. On the one hand, Ames (1992) states that whereas young children tend to maintain high expectations for success even in the face of repeated failure, older students do not. Younger pupils tend to see effort as uniformly positive, whereas older learners view it as a double-edged sword: to them, failure following high effort appears to carry more negative implications, especially for their self-concept of ability, than does failure resulting from minimal or no effort. On the other hand, Anderman, and Midgeley (1998) state that the focus on motivation need not be directed toward a particular category of students because all students would benefit from higher levels of engagement and motivation to succeed. It may be argued that the teachers who are most successful in engaging learners are those who develop activities with students' basic psychological and intellectual needs in mind.
The Use of Culturally Relevant Instructional Activities in Motivating Students to Learn English
Activities such as charts, art projects, drama, riddles, songs, stories, and games could be used to motivate learners in the English language class with attendant positive results. However, some could be used more effectively than others depending on the context, style of use, and cultural proximity. The effect of games, songs, and stories, which form an integral part of Nigerian students' everyday lives, is examined more closely.
Games. Word games fall into this category. Games are task-based and have a purpose beyond the production of correct speech. They are an example of the most preferable communicative activities: this type of activity highlights not only the competence, but also the performance of the learner. Thus it is an indispensable part of any English lesson because it reinforces the form-discourse match. Games involving competition are organized according to rules; they are enjoyable and also collaborative: most require choral responses or group work. Through well-planned games, learners can practice and internalize vocabulary, grammar, and structures extensively. The elements of play and competition provided by games enhance the motivation of the students. They also reduce stress in the classroom. While competing, learners' attention is on the message, not on the language code. In a way, students acquire language unconsciously as their whole attention is engaged by the activity. And by tapping into personal, social, and cross-cultural issues, games sometimes simulate real-life situations.
Teachers who do not use games are neglecting one of the most vital of teaching practices. Not only do learners enjoy the competition in itself, but also such activity can furnish them with an incentive to learn that is largely absent otherwise. Word games will provide a reality that excites pupils' interest. Moreover, using such activities increases both cooperation and competition in the classroom. Thus classroom strategies with a potential for joyful, enthusiastic, and successful learning are created.
Songs. Singing is an enchanting and culturally rich resource that can easily be used in language classrooms. Songs offer a change from routine classroom activities. They are precious resources for developing students' abilities in listening, speaking, reading, and writing; they could also be used to teach a variety of language items such as sentence patterns, vocabulary, pronunciation, rhythm, adjectives, and adverbs. As stated by Lo and Fai Li (1998) , learning English through songs also provides a nonthreatening atmosphere for students, who usually are tense when speaking English in a formal classroom setting.
Furthermore, songs give new insights into the target culture. They are a means by which cultural themes can be presented effectively. Because songs offer exposure to authentic texts, they provide access to motivating prosodic features of language such as stress, rhythm, and intonation; thus through songs, classroom language-which is so often cut up into a series of structural points-becomes whole again. For example, Allen and Vallette (1977) recommend using songs to reinforce a point in grammar and to establish clear articulation. Brocklehust (1971) , Allen and Vallette, and Mackay (1965) all suggest that through its process of verbal repetition and frequent drilling, singing is an activity that can provide intellectual stimulation and thus help learners fix learning skills in their minds. And Adeyanju (1996) conducted an experimental study in which one group of students was repeatedly engaged in singing folk songs, whereas the control group was repeatedly taught the same passage in a reading class; a post-treatment comprehension test indicated that the experimental group performed significantly better than the control group.
There are many advantages of using songs in the classroom. Through using contemporary popular songs, which are already familiar to teenagers, teachers can meet the challenge of addressing teenage needs in the classroom. Songs are so highly memorable and motivating that many of them constitute a powerful subculture with its own rituals. Furthermore, traditional folk songs can broaden learners' knowledge of the target culture. Correctly chosen, traditional songs have the dual motivating effect of lively tunes and interesting stories, plus for many students the added ingredient of novelty (Hill, 1999) .
In consequence, if selected properly and adopted carefully, songs can be beneficial in all phases of English teaching. Songs may be used in both the presentation and the practice phase of the English lesson. They may encourage extensive and intensive listening and inspire creativity and use of the imagination in a relaxed classroom atmosphere. When selecting a song, the teacher should take into consideration the age and interests of the learners and the language used in the song itself. To enhance learners' commitment, it is also beneficial to allow them to take part in the selection process.
Stories. These offer not only an ideal way to introduce English, but also a contribution to learners' overall development, and they can be a starting point for a wide range of activities. Stories are effective as educational tools because they are believable, easy to recollect, and entertaining (Neuhauser, 1993) . Their believability stems from the fact that stories deal with human or human-like experiences that we tend to perceive as an authentic and credible source of knowledge. Stories make information more retrievable because they involve us in the actions and intentions of the characters. In so doing, stories invite, indeed demand, active meaning-making. Bruner (1986) explains that a story can develop both the "landscape of action" and the "landscape of consciousness" (p. 14), the element of human intention. As an audience, we engage with stories on both of these levels, and it is through this dual involvement that we enter into the minds of the characters and into the deeper meaning of the narrative. We must fill in what is unspoken from our own store of knowledge. In so doing, we create as well as discover meaning, and we ask questions that we ourselves need to answer.
The learner-involvement factor is also related to the power of stories to stimulate an emphatic response. It is the particularity of the story-the specific situation, the small details, the vivid images of human experiencethat evokes a fuller response than does a simple statement of fact. This detail provides the raw material for both cognitive appreciation and affective response to the experience of another person. This dynamism is precious for educational programs that aim to foster tolerance, appreciation of diversity, and a capacity for perspective-taking (Rossiter, 1992) . Stories educate as instruments of transformation as well as information (Jackson, 1995) . Because stories lead from the familiar to the unfamiliar, they provide an entry into personal growth and change. Clark (2001) notes that it is when one can identify with a character who has changed that one can envisage and embrace the possibility of change for oneself. Stories of achievement and transformation can function as motivators, pathfinders, and sources of encouragement for struggling adult or young adult learners. In short, stories expose us to new knowledge, broader perspectives, and expanded possibilities.
In summary, word games, songs, and stories can all be invaluable resources in the teaching of English. According to the needs analysis for a particular classroom, a range of appropriate techniques can be integrated with such resources so as to bring the structural, pragmatic, prosodic, and communicative aspects of language together in the language-learning environment. Because teaching is a developing art that requires innovative and creative ideas to enrich its effectiveness, one must not hesitate to use such resources. These resources can assist in the teaching of English while motivating students and also providing a relaxed atmosphere. Such activities are studentcentered; hence by using them we give learners a chance to express themselves, enjoy themselves during learning, and use the resources of their own minds.
Criteria for Selecting Instructional Activities
The choice of games, songs, and stories is cultural, as these activities have all been means of educating and entertaining African children even before the introduction of Western formal education. The use of such culturally familiar materials, though in a new context, helps to situate the Nigerian learner comfortably in the learning environment. However, these activities are usually used more in junior than senior classes, and when they are employed, they are used sparingly because teachers feel an obligation to ensure that the syllabus is covered. Thus each of the activities used in this study attempts to reflect suggestions from researchers as to how to design engaging in-class activities that increase the amount of time that students spend on tasks. Therefore, although initially it may seem that time is perhaps being wasted, as students become more motivated, learning actually proceeds faster and more effectively.
The songs and stories selected for this study emphasize the relationship between course materials and students' own lives, thus highlighting how learning can be useful in real-life situations (Lumsden, 1994) . This makes schoolwork meaningful to students both inside and outside the school (Policy Studies Associates, 1995). Furthermore, in line not only with Policy Studies Associates, but also with Anderman and Midgeley (1998) and Brooks, Freiburger, and Grotheer (1998) , students in this study were allowed to have some degree of control over the learning process. For example, students were given an opportunity to (a) make choices between various familiar songs relevant to the topic to be learned; (b) minimize adult supervision over group projects by working on the word games in groups, and (c) monitor and evaluate their own progress as they followed the stories. In line with Dev (1997) , they found that the tasks were challenging (not merely rote and repetitive) but still achievable (not discouraging); consequently, there was evidence that they put in a lot more effort than they would otherwise have done. All the selected activities helped to arouse students' curiosity about the topic to be studied, as suggested by the mystery approach in Strong, Silver and Robinson (1995) . Involving the whole class in the tasks helped learners to share new knowledge among themselves and not just with the teacher, as also discussed by Strong et al.
Research Methodology
The design of the study was experimental. The study adopted a pre-testpost-test control group design. The population comprised all the 10 public secondary schools in the Ife East Local Government Area of Osun State in Nigeria. One school was purposely selected from this population. One hundred Senior Secondary School (SSS) II students from this school participated. The rationale for focusing on SSS II students was their poor performance in English language at a stage when they were already being prepared for major external examinations. Also, there was the need to examine objectively the belief of some teachers that cultural activities were no longer necessary at the SSS level.
Research Instruments
The research instruments used were: 
Questionnaire on Students' Motivation in the Learning of English (QSMLE)
This instrument was a questionnaire with two sections. Section A sought to elicit personal information such as sex and age from each student. Section B, with 20 Likert-scale questions, sought to gather information on students' present motivational state and on their interest in the English language and in the use of word games, songs, and stories in the English language classroom. In this section each statement had five options with the following weights: Always 4; Sometimes 3; Undecided 0; Rarely 2; and Never 1 (Appendix B).
Achievement Test in English Language (ATEL)
The test was used to measure the students' entry and post-treatment performance on some specific topics taught with respect to the following aspects of English: (a) comprehension, (b) idiomatic expressions, and (c) vocabulary development.
The test contained essay items, which focused on comprehension, as well as objective questions, which centered on idiomatic expressions and vocabulary development (Appendix C).
Instructional Package
The non-standardized instructional package covered topics of interest taught under the aspects of English already identified. Although learners were exposed to word games grouped into four sets and four culture-based stories prepared by the teacher, they were also encouraged to suggest four songs in their mother tongue appropriate for the topic of each day. The word games were used to teach idiomatic expressions; the stories were used for comprehension; and the songs were used to develop students' vocabulary. The topics taught under the various language aspects were derived from the syllabus through the use of a table of specifications. The period for teaching and for the post-test was three weeks, spanning 15 classroom periods. The experimental group was taught using the package designed to inspire and motivate them to learn. The control group was exposed to conventional teaching (Appendix D).
Oral Interview
Thirty students from the experimental group were randomly selected and interviewed after the period of teaching to find out how they rated the culturally relevant instructional activities that had been used. Students' responses are shown in Appendix E.
Validation of Research Instruments
The instruments were validated: the Questionnaire and Test were administered twice to 30 SSS II students in a public school comparable to the school that was selected for the research. The Questionnaire was the first to be administered. This same exercise was repeated with the same set of participants after two weeks. A test-retest reliability index (r) of 0.78 (n=30) was obtained. The Test was then conducted covering specific topics in English with the same set of 30 SSS II students. Once again, this exercise was repeated with the same set of participants after two weeks. A reliability index (r) of 0.87 (n=30) and a difficulty range (P) of between 0.10 and 0.43 were obtained. These results suggest that the instruments are valid and reliable and that the Test has a moderate difficulty level.
Procedure
The experiment lasted three weeks. A pre-test was initially administered to both control and experimental groups. Then students in both groups were taught four comprehension passages in the first week. Whereas the experimental group was taught via culturally relevant stories, the control group was taught without such activities. Each comprehension passage was taught for a period of 40 minutes. Thereafter, both groups were exposed to the same post-test.
In the second week, students were exposed to topics such as education, health, transport, and farming under vocabulary development. Whereas those in the experimental group were encouraged to suggest and sing songs relevant to the topics taught, those in the control group were not. An attempt was made in both groups to teach vocabulary items by relating the topics to students' day-to-day activities. Thereafter a post-test was conducted.
In the third week, students were taught idiomatic expressions. Those in the experimental group were divided into two teams. Idiomatic expressions were introduced: a point was awarded to the team (not the individual) providing a correct meaning for each expression highlighted. Those in the control group attempted to find answers to expressions individually. A post-test was then conducted after the exercise in both groups.
Data Analysis
Responses obtained from the Test and Questionnaire items were scored. The essay responses were scored using an analytical/point scoring method, and the conventional one-correct-answer method was used for the multiplechoice items for both groups. For the Questionnaire, the total score for each respondent was obtained by adding the weights assigned for the options chosen by the respondent. Thereafter, the relationship between students' level of motivation and their performance in English language was obtained through Pearson's Product Moment Correlation; t-test analysis was used to evaluate the difference between the motivational and performance levels of students in English.
Results and Discussion
Hypothesis 1. There is no significant relationship between senior secondary school students' present motivational level and their performance in English language.
To test this hypothesis, the motivational levels of both the experimental and control groups were related to their performance in English using Pearson's Product Moment correlation, as presented in Table 1 . Table 1 shows that there was no significant relationship between students' level of motivation and performance in English language before treatment. The null hypothesis is therefore retained.
Hypothesis 2. There is no significant difference in the motivational level in English language of those taught through word games, songs and stories, and those taught without them.
To test this hypothesis, the pre-test and post-test motivational level scores of participants in both the experimental and control groups were subjected to a number of t-test statistical procedures. The results are presented in Table 2 . of -5.86 (df=49, p>0.05) . This suggests that participants in the control group did not exhibit any significant improvement in their level of motivation, whereas the experimental group did, which again is consistent with the interpretation that the improvement in the motivational level of the experimental participants could be attributed to the effect of the treatment. The null hypothesis is therefore rejected.
Hypothesis 3. There is no significant difference in the post-treatment performance in English of those taught through word games, songs, and stories and those taught without them.
To test this hypothesis, the pre-test and post-test performance in English of participants in both the experimental and control groups were subjected to t-test statistical procedures. The results are presented in Table 3 . Table 3 shows mean pre-test performance scores of 1.68 and 1.80 for the experimental and control groups respectively, and SD of 1.28 and 1.08 for the experimental and control groups before treatment. A t-test comparison of these values yielded a t-value of -. 504 (df=49, p>0.05) . This suggests that the two groups were not significantly different in their performance before the treatment began. By contrast, after treatment, the mean performance scores for the experimental and control groups were 8.24 and 2.44 respectively, with -3.16 (df=49, p>0.05) . This suggests that participants in the control group did not exhibit any significant improvement in their performance in English at the end of the treatment, whereas the experimental group did, a result that is also consistent with the interpretation that the improvement in the performance in English of the students in the experimental group could be attributed to the effect of the culturally relevant instructional activities used in motivating students in learning the English language. The null hypothesis is therefore rejected.
Hypothesis 4. There is no significant difference between the post-treatment motivational levels of male and female senior secondary school students in English language. To test this hypothesis, the pre-test and post-test motivational level scores of the two sexes were subjected to t-test analysis. The results are presented in Table 4 . Table 4 shows mean motivational scores of 35.92 and 38.00 with SD of 7.15 and 9.38 for male and female groups before treatment. A t-test comparison of these scores yielded a t-value of -.882 (df=49, p>0.05). This suggests that the two groups were not statistically different in their motivational levels before treatment. After treatment, there were mean motivational scores of 65.56 and 64.28, with SD of 2.23 and 2.33 for the male and female groups respectively. A statistical test of the sig- nificance of the difference between the post-treatment scores of the two groups revealed a t-value of 1.97 (df=49, p>0.05). This suggests that the treatment activities designed to motivate students had no significantly differential effect on the motivational levels of male and female students. Consequently, the null hypothesis is retained.
Conclusion
In the Nigerian school system, English language is one of the compulsory subjects. Using a variety of motivating instructional activities in teaching this subject (even at the senior secondary school level) can play a significant role in improving students' performance; such activities serve as an effective motivational strategy for both male and female students who are learning English, which in turn can contribute to better performance in the subject. had heard from the grapevine, I should have a very high rating. So, why this restlessness almost to the point of nervous breakdown? I had lost my appetite since the previous day; my favorite dishes had become tasteless. My wife had prevailed on me to swallow some morsels of "foofoo," but I had eaten rather mechanically to please her. Then I tried to do some reading. I took up the latest issue of the "International Digest." My eyes saw the lines but my brain did not assimilate anything. The analysis of the country's political crisis failed to excite me. It was mostly a futile exercise. Rather, what registered on my mind was the ongoing meeting of the wise men and women poring laboriously over facts and figures connected with the promotion exercise. I imagined them arguing about who should be promoted, who should not and why? Countless times, I imagined them arguing my case, for and against. Each time, my heart missed a beat. I gave up reading when the magazine fell to the ground.
I got up and started pacing up and down. Then I stepped out and walked slowly towards the road. I crossed to the other side and strolled to the pond almost hidden by a shrub. I stopped at its edge and gazed into the water, seeing the reflections of the trees and leaves, the sky and of course, my face. I think I was attracted by my own image, I wouldn't know, but I really fixed my eyes on it for long minutes. Somehow, I was thrilled by the way my face floated on the lake against the background of the bluish sky.
Then from afar, I heard someone shout my name. I looked up and there across the road was my friend, Marcus, shouting excitedly "Congratulations! Congratulations!!" I was so caught unawares that I did not know whether to cry or laugh. 
Idiomatic Expressions
Choose the option that is the most appropriate interpretation for each of the following statements. 1. The woman went out of her mind when she learnt of her child's kidnap. This means the woman became (a) angry (b) crazy (c) restless (d) unconscious (e) uncontrollable 2. Bukola has an infectious smile. This means that Bukola 2. A boy called Dayo who was an orphan lived with his old uncle in a remote village in Ondo State. He liked the idea of living in the village but then he wanted to live a better life as he felt there were more prospects in the city. So, he requested to live with his uncle in Lagos. On his uncle's invitation, he was highly excited and imagined so many nice things about Lagos. On getting there, the reverse was the case as he never enjoyed the peace and quietness he enjoyed in the village. Around his neighborhood were blaring sounds coming from speakers. His neighbors were not helping matters as their radio sets were always on. He longed for his peaceful home no matter how poor it was. 3. There was a boy called Ayo, an undergraduate at the University of Ibadan. During his third year in the University, he won a Visa Lottery to the United States of America. He had no choice but to abandon his program and opt for traveling abroad. Having spent fifteen (15) years in the United States, he came back to Nigeria having adopted their lifestyle over there. He found it quite difficult acclimatizing back home. But his friends were envious of him; they wanted to dress like him, speak like him and walk like him. 4. There was once a man called Mr. Ajayi, a successful cocoa farmer. He was quite hardworking and rich. He felt he would not be fulfilled until he had a polygamous home. And so, he went ahead and married three wives and had eighteen children. This he considered a great achievement since his father had two wives and thirteen children. He felt each of his children would be in a position to assist him in his business. But then, there was envy, hatred and disunity among his wives and children. And rather than being fulfilled like he earlier thought he became a confused man. 
Appendix E Students' Ratings of Instructional Activities
The 30 students randomly selected for interview were asked which of the activities they thought influenced their understanding most in the English Class. Eight mentioned songs, 12 mentioned stories, and 10 said games, as depicted in Figure 1 . When they were further asked about the activity they liked most, nine indicated their preference for songs, 13 identified stories, and eight indicated games. It is interesting to note that the order of preference is the same for both questions, with stories being the most popular as well as the most influential ( Figure 2) . 
